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CHAPrER I 
INTRODUCTION 
Oral reading is considered a most important part of the 
primary grade reading program. Though new words are pre-
sented and developed well, a child may forget a word when he 
meets it in reading, in spite of all the teacher's efforts. 
Many reading authorities recommend telling the child the word 
at once if he hesitates or miscalls it in his oral reading, 
since struggle over a word may cause loss of comprehension 
and inattention among the group. 
Although many studies have been made on the different 
phases of the oral reading program in the primary grades, 
this subject does not seem to have come under consideration 
in the research so far attempted. Much, however, has been 
tten on it by experts in the reading field. Hildreth!/ 
has offered the opinion that: 
"During oral reading the pupil benefits from 
being told new words he hesitates over as he goes 
along, both because he learns words in this way and 
because the prompting helps him grasp the meaning 
of the sentences •" 
Durrell~ has stated that: 
"Word analysis during the oral-reading lesson 
eth, Teaching Reading, Henry Holt and Company, 
p. 293. 
ald D. Durrell, Improving Reading Instruction, World 
ok Company, New York, 1956, p. 150. 
Boston U~;ersity 
School of Education 
Library 
often spoils the pleasure of the group in audi-
ence reading. A child should be helped immedi-
ately on mispronounced or unknown words." 
This study is an attempt to discover the effect on word 
mastery of telling an unknown word immediately or letting a 
child struggle with such a word in oral reading. 
This is one part of a group study. The review of the 
research will be found in the volume by jennings, et al. 
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CHAPI'ER II 
PLAN OF THE STUDY 
This study is an attempt to discover the effect on word 
mastery of telling an unknown word immediately or letting a 
child struggle with such a word while reading orally. 
The best approach to this problem seemed to be teaching 
words daily in the classroom and then studying the effect of 
using alternate methods in oral reading; phonetic analysis if 
I 
Ia child hesitated during one week's program, and immediate 
prompting on mispronounced or unknown words the following 
week. It was decided that two words a day would not overbur-
den any child, or interfere with the regular reading program 
of the class. The study was to be carried on for four weeks. 
his period would allow each child to experience both types 
f oral reading for two weeks. Four weeks seemed sufficient 
o allow for a valid study. 
Since two words were to be taught daily for four weeks, 
was necessary to compile a list of forty words. These 
ords were to be included in a series of twenty original 
tories, each story incorporating a pair of words from the 
A story was to be read by the children each day which 
ontained the two new words taught. These words had to be 
nes which the children would not have encountered in their 
asal reading program up to and including the time of the 
-3-
study. The basal systems used by members of the group were 
Scott, Foresman and Ginn. 
The five members of the group each contributed twenty 
words to an initial list of one hundred words. This list was 
comprised of words gathered from various sources: second 
grade science books, second and third grade Scott, Foresman 
basal readers, second grade McKee basal readers, the Primary 
Reading Vocabulary list from the Boston University Clinic, 
and the Murphy Vocabulary List.~ 
The group eliminated completely phonetic short words; 
e.g.,cool, owl; words that would be difficult to use in the 
same story, e.g., fountain and palamino; words too obscure in 
meaning for the grade level, e.g., treacherous, manifest; and 
any words that a member of the group had already taught in 
another area of her program such as science or social studies, 
e.g., airplane, stewardess. 
This temporary list was tested on two bright second grade 
children from classrooms not included in the study by two mem-
bers of the group. Words they recognized, e.g., sparrow, 
pleasure, were then deleted from the final list. 
The remaining words on the list were paired with an eye 
to story writing. Each member of the group chose four pairs 
of words that interested her, and wrote a story for each pair. 
~ch story was submitted to the group, which improved the 
~Helen A. Murphy et al., "Spontaneous Vocabulary of Children 
in Primary Grades,n-Journal of Education (December, 1957), 
140:1-104. 
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stories' ideas and language. Since there were five members 
of the group, the order of presenting the stories in the 
!study was decided by using one story from each person each 
week. The following list is a schedule showing titles of 
stories, new words in each story, and the sequence in which 
!they were presented. 
Schedule of Stories 
First Week 
Monday: 
Title 
''The Surprised Caterpillar" 
~uesday: 
"Betty jane's Surprise" 
tr'hursday: 
''ltr. Penguin Has A Coat" 
Friday: 
"David's Magic Coat" 
I 
~econd Week 
Monday: 
"A Gondola Ride" 
ruesday: 
"Flat-Tail and His Friends 
at Beaver City" 
~ednesday: 
''The Mysterious Monster" 
~hursday: 
"Johnny Finds A New Home" 
~riday: 
"A Walk In The Forest" 
New Words 
caterpillar, cocoon 
special, experience 
temperature, thermometer 
penguin, tuxedo 
material, dangerous 
gondola, archway 
beaver, gnawed 
mysterious, monster 
breathe, aquarium 
tremendous, gorilla 
s 
Third Week 
Monday: 
"A Funny Bird" 
Tuesday: 
"Jim's Trip Around the 
Solar System" 
Wednesday: 
t'Let' s Make A Terrarium" 
Thursday: 
"Tim" 
Friday: 
"We Grow Straight" 
Fourth Week 
Monday: 
"Bobby's First Airplane Ride" 
Tuesday: 
"Billy Bear" 
y: 
ttA New Way To Travel" 
rsday: 
"A Day On The Rough Bay" 
Friday: 
"Mrs. Duck and Mrs. Goose 
Go For A Walk" 
enormous, pelican 
solar, system 
terrarium, soil 
terrified, crocodile 
posture, straight 
Chloe, introduce 
necessary, hibernate 
escalator, aisle 
rough, cruiser 
rouge, parasol 
The stories were typed by a member of the group for use 
a liquid duplicator. They were rexographed by the group 
assembled into booklets of approximately the same size as 
regular reading books. These stories will be found in the 
felt that some words' meanings might be en-
by pictures to provide for individual background differ 
among the children. A member of the group drew pictures 
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of these words, e.g., cocoon and penguin; which were dupli-
cated and used in each classroom at the time of the presenta-
tion of the word. These pictures will be found in the Appen-
dix. 
Reading is ordinarily taught in groups so it was decided 
to keep this same practice, teaching the words in the groups 
followed by oral reading in the same group. 
A general procedure of word presentation was agreed upon. 
The following is an illustration, using the word tuxedo: 
The teacher holds up the picture of a tuxedo. "Has any-:-
one ever seen a suit like this? Who was wearing it?" A 
general discussion would follow. Then the teacher might say 
"Do you know what it is called?" If no child volunteered the 
information immediately, she would tell them the word. Then 
!the teacher presents the word on a flash card, saying, "This 
!WOrd says tuxedo. Let's all say it together." Each child in 
the group would then frame the word and say it. The teacher 
would say, after this, "Watch me write •tuxedo' on the board." 
~fter she wrote it on the board, the children would say it in 
~nison once more. Then a phrase, such as "wearing my tuxedo", 
~rom the story would be written on the board and several 
~hildren might read the whole phrase, while others would frame 
he word "tuxedo" in the phrase. 
The reading period for each group consisted of the intro-
~uction of the two new words, followed immediately by oral 
reading of the story for the day. The oral reading period was 
7 
limited to ten minutes for each group. 
In a regular classroom situation, words presented in the 
reading program are reinforced by flash card drills, seat wor 
and other methods employed by individual teachers. It was 
agreed that no extra seat work would be provided during the 
study, but that the teacher would be allowed to have a short 
drill on the two words taught the previous day and any other 
words that were particularly difficult for the children. 
At the end of each week, the children were given indiv-
idual tests on the week's words. These tests were in the 10 
of an individual word recognition test of the ten words pre-
ented during the week. A child was asked to identify each 
word from a flash card. If he missed a word, he was told it 
immediately, regardless of the method of oral reading emplnv.ann 
in the study that week. Individual achievement records were 
kept, showing the words the child had retained. 
One week after the completion of the study a group word 
recognition test presenting the forty words in meaningful 
ituations through categories was administered to the children 
type of delayed test was decided upon as the best means 
the child's ability to read and understand each 
• 
To construct this test, the group searched for words 
bad any possible connection, such as; things that could 
•~r·v•, e.g., escalator and gondola. When all such possibiliti 
re exhausted, the remaining words were distributed through-
8 
out the test so that each item would contain four words. Two 
sample items were included to give the children practice in 
this type of test. As only the forty words were to be meas-
ured, any other reading factor was eliminated by having the 
teacher read the categories. The children would read each 
word and circle the correct word or words in each item. The 
tests which the children received contained only the words 
they were to read. As it is presented on Page 10, the 
teacher's questions are included also. 
Three classrooms were included which wiil be referred to 
as Class A, Class B, and Class C in the following description 
Classes A and B were from the same school, which is in a med-
ium sized city south of Boston. There were twenty-six child-
ren in each class at the start of the study, but due to trans· 
fers, and illness, only twenty-three and twenty-two children, 
respectively, were included in the final tabulations. Both 
Classes, being in the same school, contain children on approx;~ 
mately the same socio-economic level. They are mainly from 
lower middle class homes, with a sprinkling of low and one or 
two average middle class homes. The fathers are mostly un-
skilled workers and many of the mothers work also. 
Class C is from a medium sized city north of Boston. It 
contains thirty-seven children, most of whom come from homes 
of average middle class socio-economic level. 
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T.BST 
Circle the correct words. You may circle 
one, two, and sometimes three words. 
A. Which of these are toys? 
ball cake doll wagon 
B. Which of these are good to eat? 
can cookies come candy 
1. Which of these show ways you might feel on Halloween? 
mysterious material terrified temperature 
2. Which of these can people wear? 
gorilla tuxedo rouge special 
3. Which of these can see? 
cocoon cruiser monster caterpillar 
4. Which of these things move? 
escalator solar gondola gnawed 
5. Which of these things may we do? 
introduce breathe system necessary 
6. Which of these like water? 
pelican crocodile experience beaver 
7. In which of these can plants live? 
tremendous terrarium soil rough 
8. Which of these things can be made? 
enormous archway aquarium straight 
9. Which of these have two feet? 
posture penguin Chloe aisle 
~0. Which of these can we buy? 
parasol dangerous hibernate thermometer 
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Table 1 shows the mean chronological and mental ages of 
the total population, in months. 
Table 1 
Mean chronological and mental ages 
of the total population 
Group No. Mean SD 
C.A. 82 90.57 5.25 
M.A. 82 97.46 8.73 
The mean chronological age of the group is seven years, 
six months, and the mean mental age is eight years and one 
month. The group is slightly above average. 
For purposes of the study, the two smaller classes, A 
and B, used the same method of oral reading each week, and 
Class C used the alternate method the same week. In this 
way, each word was presented in the same way, but different 
methods of oral reading were applied to it. Each week the 
methods were rotated, so that the three classes each had two 
weeks during which phonetic analysis was used and two weeks 
during which immediate prompting was the method applied in 
oral reading. 
The results of the delayed and weekly tests were tabu-
lated and will be found in the Analysis of Data. 
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CHAPTER III 
ANALYSIS OF DATA 
The data were analyzed to compare the retention of vo-
cabulary by both methods for the total group, for each read-
ing group, and for boys and girls. The percentages of words 
by each method were also studied. 
Table 2 shows the distribution of the scores on the 
weekly tests for the total population by both methods. 
Table 2 
Distribution of the scores on the weekly tests for 
the total population by both methods 
Sound Tell Sound Tell 
Score F F Score F F 
20 13 11 12 4 3 
19 9 10 11 3 2 
18 8 9 10 4 2 
17 10 11 9 3 2 
16 6 5 8 0 1 
15 12 6 7 0 1 
14 4 11 6 ·o 1 
13 5 5 5 1 2 
The scores ranged from five to twenty words for both 
ethods. 
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Table 3 shows the comparison of mean scores on the 
weekly tests for the total population by both methods. 
Table 3 
Comparison of mean scores on the weekly tests for the 
total population by both.methods 
Group No. Mean 
Sound 82 15.79 
Tell 82 15.54 
SD SE Diff 
3.41 .38 
3.74 .41 
.25 
SED CR 
.55 .45 
The mean for sound was 15.79 words, compared with 15.54 
words for tell. The critical ratio of .45 shows the differ-
ence was not statistically significant. 
Table 4 shows the distribution of the scores on the de-
layed test for the total population by both methods. 
Table 4 
Distribution of the scores on the delayed test for 
the total population by both methods 
Sound Tell Sound Tell 
Score F F Score F F 
... 
20 ·13 13. 13 7 4 
19 20 15 12 1 1 
18 9 16 11 0 2 
17 10 14 10 1 2 
16 14 7 9 0 1 
15 4 2 8 1 
14 2 5 
13 
The scores ranged from eight to twenty words for the 
sounding method and from nine to twenty words for the telling 
method. 
Table 5 shows the comparison of mean scores on the de-
layed test for the total population by both methods. 
Table 5 
Comparison of mean scores on the delayed test for 
the total population by both methods 
Group No. Mean SD SE Diff SED CR 
Sound 82 17.13 2.51 .28 
.08 .4 .2 
Tell 82 17.05 2.65 .29 
The mean for tell was 17.05 words compared with 17.13 
words for sound. The critical ratio of .2 shows the differ-
ence was not statistically significant. 
Table 6 shows the distribution of the scores on the 
weekly tests for the high reading group by both methods. 
Table 6 
Distribution of the scores on the weekly tests for 
the high reading group by both methods 
Sound Tell _Sound Tell 
Score F F Score F F 
20 12 10 14 1 1 
19 6 8 13 1 0 
18 4 4 12 1 1 
17 3 5 11 0 
16 2 0 10 0 
15 0 0 9 1 
14 
The scores ranged from twelve to twenty words for the 
sounding method and nine to twenty words for the telling 
method. 
Table 7 shows the comparison of mean scores on the week-
ly tests for the high reading group by both methods. 
Table 7 
Comparison of mean scores on the weekly tests for 
the high reading group by both methods 
Group No. Mean SD SE Diff SED CR 
Sound 30 18.3 2.2 .4 
.2 .61 .33 
Tell 30 18.1 2.5 .46 
-
The mean for tell was 18.1 words compared with 18.3 
words for sound. The critical ratio of .33 shOws the differ-
ence was not statistically significant. 
Table 8 shows the distribution of the scores on the de-
layed test for the high reading group by both methods. 
Table 8 
Distribution of the scores on the delayed test for 
the high reading group by both methods 
Sound Tell 
Score F F 
20 9 8 
19 8 6 
18 3 8 
17 5 6 
16 4 2 
15 1 
15 
The scores range from fifteen to twenty words for the 
sounding method and from sixteen to twenty words for the tell-
ing method. 
Table 9 shows the comparison of mean scores on the de-
layed test for the high reading group by both methods. 
Table 9 
Comparison of mean scores on the delayed test for 
the high reading group by both methods 
. 
Group No. Mean SD SE Diff SED CR 
Sound 30 18.33 2.4 .44 
.07 .s .14 Tell 30 18.4 1.3 .24 
The mean for sound was 18.33 words compared with 18.4 
rds for tell. The critical ratio of .14 shows the differ-
was not statistically significant. 
Table 10 shows the distribution of the scores on the 
eekly tests for the average reading group by both methods. 
Table 10 
Distribution of the scores on the weekly test for 
the average reading group by both methods 
Sound Tell Sound Tell 
Score F F Score F F 
20 1 2 12 0 0 
19 3 2 11 2 1 
18 0 4 10 1 1 
17 4 3 9 0 
16 3 2 8 0 
15 9 3 7 0 
14 3 7 6 1 
13 1 1 
The scores range from ten to twenty words for the sounding 
ethod and from six to twenty words for the telling method. 
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Table 11 shows the comparison of mean scores on the 
weekly tests for the average reading group by both methods. 
Table 11 
Comparison of mean scores on the weekly tests for 
the average reading group by both methods 
Group No. Mean SD SE Diff SED CR 
Sound 27 15.37 2.4 .46 
.04 .76 .05 Tell 21 15.41 3.1 .6 
The mean for sound was 15.37 words compared with 15.41 
words for tell. The critical ratio of .05 shows the differ-
ence was not statistically significant. 
Table 12 shows the distribution of the scores on the de-
layed test for the average reading group by both methods. 
Table 12 
Distribution of the scores on the delayed test for 
the average reading group by both methods 
Sound Tell Sound Tell fScore F F Score F F 
20 4 4 14 1 3 
19 8 7 13 4 0 
18 2 2 12 1 
17 3 4 11 0 
16 4 3 10 1 
15 1 2 
The scores range from thirteen to twenty words for the 
sounding method and from ten to twenty words for the telling 
method. 
17 
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Table 13 shows the comparison of mean scores on the de-
layed test for the average reading group by both methods. 
Table 13 
Comparison of mean scores on the delayed test for 
the average reading group by both methods 
Group No. Mean SD SE Diff SED CR 
Sound 27 17.19 2.4 .46 
.19 .68 .28 Tell 27 17.0 2.6 .5 
The mean for tell was 17.0 words compared with 17.19 wor 
for sound. The critical ratio of .28 shows the difference was 
not statistically significant. 
Table 14 shows the distribution of the scores on the 
weekly tests for the low reading group by both methods. 
Table 14 
Distribution of the scores on the weekly tests for 
the low reading group by both methods 
Sound Tell Sound Tell 
Score F F Score F F 
18 4 1 11 1 1 
17 3 2 10 1 1 
16 1 2 9 3 1 
15 4 2 8 0 1 
14 1 s 7 0 1 
13 3 4 6 0 0 
12 3 2 s 1 2 
The scores range from five to·eighteen words for both 
methods. 
18 
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Table 15 shows the comparison of mean scores on the 
weekly tests for the low reading group by both methods. 
Table 15 
Comparison of mean scores on the weekly tests for 
the low reading group by both methods 
Group No. Mean SD S.E Diff S.ED CR 
Sound 25 13.6 3.4 .68 
1.0 .68 1.47 
Tell 25 12.6 3.4 .68 
The mean for tell was 12.6 words as compared with 13.6 
words for sound. The critical ratio of 1.47 shows the differ-
lence was not statistically significant. 
Table 16 shows the distribution of the scores on the de-
layed test for the low reading group by both methods. 
Table 16 
Distribution of the scores on the delayed test for 
the low reading group by both methods 
Sound Tell Sound Tell 
Score F F Score F F 
20 2 13 3 4 
19 4 2 12 1 0 
18 3 6 11 0 2 
17 3 4 10 1 1 
16 6 2 9 0 
15 2 0 8 1 
14 1 2 
The scores range from eight to nineteen words by the 
sounding method and from ten to twenty words by the telling 
group. 
Table 17 shows the comparison of mean scores on the de-
layed test for the low reading group by both methods. 
Table 17 
Comparison of mean scores on the delayed test for 
the low reading group by both methods 
Group No. Mean SD SE Diff SED CR 
Sound 25 15.6 2.8 .56 
.32 .56 .57 
Tell 25 15.92 2.9 .58 
The mean for sound was 15.6 words as compared with 15.92 
words for tell. The critical ratio of .57 shows the differ-
ence was not statistically significant. 
Table 18 shows the distribution of the scores on the 
weekly tests for the boys by both methods. 
Table 18 
Distribution of the scores on the weekly tests for 
the boys by both methods 
-
Sound Tell Sound Tell 
Score F F Score F F 
20 9 8 12 2 2 
19 s 7 11 1 1 
18 4 5 10 2 1 
17 7 6 9 2 1 
16 s 2 8 0 0 
15 6 6 7 0 1 
14 0 1 6 0 0 
13 1 2 5 1 2 
The scores range from five to twenty words for both 
ethods. 
20 
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Table 19 shows the comparison of mean scores on the 
weekly tests for the boys by both methods. 
Table 19 
Comparison of mean scores on the weekly tests for 
the boys by both methods 
Group No. Mean SD S.E Diff SED CR 
Sound 45 16.16 3.57 .53 
.2 .54 .37 
Tell 45 15.96 3.97 .59 
The mean for tell was 15.96 words as compared with 16.16 
words for sound. The critical ratio of .37 shows the differ-
ence was not statistically significant. 
Table 20 shows the distribution of the scores on the de-
layed test for the boys by both methods. 
Table 20 
Distribution of the scores on the delayed test for 
the boys by both methods 
Sound Tell Sound Tell 
Score F F Score F F 
20 9 5 13 2 2 
19 9 10 12 1 1 
18 5 9 11 0 1 
17 7 10 10 0 1 
16 8 3 9 0 
15 3 0 8 1 
14 0 3 
The scores range from eight to twenty words for the sou 
ing method and from ten to twenty words for the telling meth-
od. 
Table 21 shows the comparison of mean scores on the de-
layed test for the boys by both methods. 
Table 21 
Comparison of mean scores on the delayed test for 
the boys by both methods 
Group No. Mean SD SE Diff SED CR 
Sound 45 17.31 2.5 .37 
.18 .52 .35 Tell 45 17.13 2.4 .36 
The mean for tell was 17.13 words as compared with 17.31 
ords for sound. The critical ratio of .35 shows the differ-
ence was not statistically significant. 
Table 22 shows the distribution of the scores on the 
ekly tests for the girls by both methods. 
Table 22 
Distribution of the scores on the weekly tests for 
the girls by both methods 
Sound Tell Sound Tell 
Score F F Score F F 
20 4 3 12 3 1 
19 4 3 11 3 1 
18 4 4 10 1 1 
17 4 6 9 1 1 
16 1 3 8 1 
15 4 0 7 0 
14 4 9 6 1 
13 4 3 
The scores range from nine to twenty words for the sound-
ng method and from six to twenty words for the telling method 
22 
Table 23 shows the comparison of mean scores on the 
weekly tests for the girls by both methods. 
Table 23 
Comparison of mean scores on the weekly tests for 
the girls by both methods 
Group No. Mean SD SE Diff SED CR 
Sound 37 15.35 3.16 .52 
.21 .76 .28 
Tell 37 15.14 3.4 .56 
-
. 
The mean for tell was 15.14 words as compared with 15.35 
ords for sound. The critical ratio of .28 shows the differ-
ence was not statistically significant. 
Table 24 shows the distribution of the scores on the de-
layed test for the girls by both methods. 
Table 24 
Distribution of the scores on the delayed test for 
the girls by both methods 
Sound Tell Sound Tell 
Score F F Score F F 
20 4 8 14 2 2 
19 12 6 13 5 2 
18 3 7 12 0 0 
17 3 4 11 0 1 
16 6 4 10 1 1 
15 1 2 
The scores range from ten to twenty words for both 
methods. 
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Table 25 shows the comparison of mean scores on the de-
ayed test for the girls by both methods. 
Table 25 
Comparison of mean scores on the delayed test for 
the girls by both methods 
Group No. Mean SD SE Diff SED CR 
Sound 37 16.95 2.6 .43 
.27 .43 .63 
Tell 37 17.22 2.6 .43 
The mean for sound was 16.95 words, compared with 17.22 
rds for tell. The critical ratio of .63 shows the differ-
e was not statistically significant. 
Table 26 shows the percentage of words learned on the 
ekly tests for total population by both methods. 
Table 26 
Percentage of words learned on the weekly tests 
for the total population by both methods 
Words Sound Tell 
caterpillar . .100 . • . . .94 
cocoon. . . . . 89 • 94 
special . . . . 84 . . . . . . .70 
experience. . . 95 . . . . . . .86 
temperature . . 95 . . . . . . .78 
thermometer . . 97 . . . . . . .86 
penguin . . 86 . . . . .72 
(continued on next page) 
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able 26 (continued) 
Words Sound 
tuxedo. • • • • 73 • 
material. . . . • • 77 
dangerous • 
gondola 
archway • 
beaver. 
gnawed. 
. . . • 78 • 
• • • 92 • 
• • • 94 • 
• • • 96 
• 82 
. . . 
. . . . . 
Tell 
80 
56 
46 
95 
97 
89 
89 
mysterious .•••• 80 . 
monster • • • • • • 88 • 
• • 100 
97 
breathe . . . • • • 78 • 
aquarium. • • 64 • 
tremendous ••.•• 50 .• 
gorilla • 
enormous. 
pelican ••• 
• 86 . 
92 • . . . 
. 92 . 
solar • . . . . • • 82 • 
system. 
terrarium 
soil •••• 
• • 76 • • 
• 59 
. 92 . 
. . 
. . . 
terrified • • • 65 • . . . 
crocodile • • • • • 89 
(continued on next page) 
89 
73 
41 
70 
88 
84 
71 
84 
51 
71 
71 
75 
25 
Table 26 (continued) 
Wcu~da Sound Tell 
posture. • • • • • 53 . • • • .. • 47 
straight • .. • • . 86 • .. • • • • 15 
Chloe. • . .. • • • 88 • • • • • .. 84 
introduce. • • • • 92 • . • • • .. 91 
necessary. • • .. .. 83 . • • • • • 82 
hibemate. • • .. • 18 • . • .. . • 89 
eacalator. . • .. • 63 • .. • .. .. • 76 
aisle. • • . . • • 15 • . • • • • 
'' roqb. . • • • • • 15 • • . • • • 10 
cruiser. • . . • • ,. • . . • .. • 62 
roqe. • . • • . • 69 . • • . . • 70 
paraaol. . • . • • 52 .. • . • . • 62 
Tbere ia a difference of tea per oeat or aore in faYer 
of the aouncllng aetbod in ... te.ry of tbe followlna words' 
special, teaperature, tber.oaeter, peasuin, 4anceroua, aater-
ial, gondola, solar, soil, crocodile. 
There la a difference of ten per cent or aore in favor 
of the telling aetbocl in autery of tbe fo11owina word.as 
breathe, liJSterioua, aisle, eacalatoJ:, parasol. 
Table 27 shows the percentage of words learned on the d 
layed test for the total population by both methods. 
Table 27 
Percentage of words learned on the delayed test 
for the total population ,by both methods 
Words 
caterpillar. . . . 
cocoon • . . . 
special. . . . . . 
experience . . 
temperature. . 
thermometer. • . . 
penguin. . . 
tuxedo ••• 
material . . . 
dangerous. • • 
gondola. . . . 
archway ••• 
beaver . . . . 
gnawed . . . . 
mysterious 
monster. 
breathe. . . . . . 
aquarium • . . . . 
Sound 
95 
59 . 
92 . 
100 . 
100 
95 . 
89 • 
95 • 
92 . 
97 • 
. . . 
. . . . 
. . . . 
• . . 
. . . . 
. . . . 
Tell 
• .96 
. .64 
. .96 
. • 96 
. .80 
• • 82 
.80 
• .87 
.82 . . . . . 
. . . . . 
84 • • • . . . 
.89 
.84 
82 • 
71 . 
96 . 
44 
• •• 92 
• • 97 . . . . 
. . . 
. . . . 
.92 
.86 
84 • • • 
76 • 
•• 86 
.95 
' 69 • . . . . • .68 
(continued on next page) 
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Table 27 (continued) 
Words 
tremendous. 
gorilla ••• 
enormous. 
pelican 
solar • • 
system. 
. . 
terrarium • 
Sound 
•• 82 
93 • 
• 92 
• 95 . 
• 92 
• 95 • 
• 86 
soil. . . . . . . . 84 • 
terrified . . 
crocodile . . 
posture . . . 
straight. . 
Chloe . . . . 
introduce 
necessary • • 
. 
. 
. 
. 89 
. . 95 
. . 86 . 
. • 86 
. . 73 . 
• 80 • 
• 84 
Tell 
• • • • • 76 
• .97 
. . ••• 93 
. . . • • .62 
• • • 78 
• • .93 
. . • •• 73 
. . . . • .69 
.80 
. . . . .67 
. . . .86 
.84 
. . . .92 
. • .89 
.92 
hibernate . • 91 • • . . . •• 84 
escalator • 
aisle • 
rough •• 
cruiser • 
rouge • . 
parasol . 
• 73 • 
. • 96 
• 96 
• 96 • 
• 78 • 
• 68 • 
• • .89 
. •• 97 
•• 84 
. • • .89 
• .86 
. • .89 
There is a difference of ten per c:ent or more in favor 
of the sounding method in mastery of the following words: 
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temperature, thermometer, material, pelican, solar, terrarium 
soil, crocodile, rough. 
There is a difference of ten per cent or more in favor 
of the telling method in mastery of the following words: 
1
archway, beaver, mysterious, breathe, Chloe, escalator, para-
lsol. 
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CHAPTER IV 
SUMMARY AND CONCLUSIONS 
The purpose of this study was to evaluate two procedures 
in oral reading. Either the child is told immediately an un-
known word or he is expected to solve such a word independ-
ently. 
Forty words were taught using both methods to eighty-two 
children, in three classrooms. Individual tests were admini-
stered at the close of each week and a group test including 
the forty words was administered a week following the close 
of the study. 
The following conclusions may be drawn from an analysis 
of the data: 
I. There appears to be no statistically significant dif-
ference between the methods on the delayed or weekly 
tests for the total population. On the weekly tests 
the mean score by the sounding method was 15.79 words, 
while the mean score for the telling method was 15.54 
words. On the delayed tests the mean score by the 
sounding method was 17.13 words, while the mean score 
by the telling method was 17.05 words. 
II. An analysis of the reading groups showed: 
A. There was no statistically significant difference 
in method within the reading groups. On the 
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weekly tests, the mean score by the sounding 
method was 18.3 words for the high reading group 
15.37 words for the average reading group, and 
13.6 for the low reading group. On the same 
tests, the mean score by the telling method was 
18.1 words for the high reading group, 15.41 
words for the average reading group, and 12.6 
words for the low reading group. On the delayed 
test the mean score by the sounding method was 
18.33 words for the high reading group, 17.19 
for the average group, and 15.6 for the low 
group. On the same test the mean score by the 
telling method was 18.4 words for the high read-
ing group, 17.0 words for the average group, and 
15.92 words for the low reading group. 
B. While there was no statistically significant dif-
ference in method within the reading groups, 
there was a difference in achievement between the 
groups. The mean scores for the high reading 
group ranged from 18.1 words by the telling 
method on the weekly tests to 18.4 words by the 
telling method on the delayed tests. The mean 
scores for the average reading group fell within 
the range of the total population for both meth-
ods. The mean scores for the low reading group 
ranged from 12.6 words on the weekly tests by the 
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telling method to 15.92 words on the delayed tes1 
by the telling method. This difference seems to 
be a result of varied abilities ·in word mastery 
between the groups, rather than a result of the 
method used in oral reading. 
III. There seems to be no difference between boys and girl~ 
by either method. The mean scores of both groups fall 
within the range of the mean scores for the total pop-
ulation by both methods on the weekly and delayed 
tests. 
IV. Some individual words were learned better by one meth-
od than the other. 
A. A difference of ten per cent or more in favor of 
sounding on weekly testing was found in the words 
special, temperature, thermometer, penguin, ma-
terial, dangerous, gorilla, solar, soil, and 
crocodile. 
B. On delayed testing, a difference of ten per cent 
or more in favor of sounding was found in the 
words: temperature, thermometer, material, peli-
can, solar, terrarium, soil, crocodile, and 
rough. 
c. A difference of ten per cent or more in favor of 
telling on weekly testing was found in the words: 
breathe, mysterious, aisle, escalator and para-
sol. 
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D. A difference of ten per cent or more in favor of 
telling on delayed testing was found in the words 
archway, beaver, mysterious, breathe, Chloe, es-
calator, and parasol. 
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CHAPTER V 
SUGGESTIONS FOR STUDY AND FURTHER RESEARCH 
1. Repeat the study, using a larger population. 
2. A similar study, this time graduating the material for 
each reading group. 
3. A similar study, but for a longer period of time. 
4. A similar study to find the effect on oral reading. 
5. A similar study to find the effect of phonetic analysis on 
comprehension in oral reading. 
6. A similar study, using phonetic analysis in word presenta-
tion as well as in oral reading during the sounding week. 
-34-
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APPENDIX 
The Surprised Caterpillar 
A yellow caterpillar with many feet was crawling along 
the ground. He was very sad. No one wanted to play with him 
because he was not pretty. 
"Why couldn't I be pretty like a butterfly?" he thought. 
''Then everyone would wan.t to be my friend and play withme." 
He was getting very tired and cold. Soon he came to a 
leaf and crawled onto it. 
He rolled up and began to spin a cocoon around himself. 
Spin, spin, spin he went. Soon you could not see the cater-
pillar at all. The only thing showing was the cocoon. 
The caterpillar slept in the cocoon for a long, long 
time. 
Then he began to wake up. He felt very different. He 
ldid not know what was the matter. 
His cocoon fell off and out he flew! 
'twhy, I am not a caterpillar any more t" he thought. "I 
lean fly! I wonder what I look like?" 
He came to a pool and looked into it. He saw the most 
!beautiful butterfly he had ever seen! 
"Oh r•• he said. "That's me. I am a butterfly now! I 
~uess it's not so bad being a caterpillar, if you turn out to 
lbe a beautiful butterfly!" 
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He was very happy because everyone loves a butterfly. 
Off he flew to find friends. 
*** 
Betty jane's Surprise 
It was always a happy experience to go shopping with 
grandmother. She and Betty jane had gone to the big depart-
ment store many times. What fun! There were so many floors 
with many, many things to buy. 
Betty jane didn't like the street floor. It was always 
jammed. On the second floor were the women's dresses, coats, 
and hats. That was the floor that grandmother ~iked best. 
Betty Jane had to wait for her there, it seemed like 
On the third floor were the men's and boy's clothes. 
guess that Betty jane did not like this floor, because she 
a girl. It was a new experience for her. 
The very best place of all was the fourth floor. Here 
the toy department. That is why Betty jane liked it so 
Another thing, she liked this floor because she had to 
moving stairs three times. This was a special ex-
Today was going to be a wonderful day. Grandmother had 
old Betty jane that she could walk around the toy department 
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all by herself. Grandmother would do her shopping on the sec 
ond floor, and would come up to meet Betty Jane in a half 
hour. 
Betty Jane was very happy. She knew that she wouldn't 
have to wait for grandmother to look and look. She also knew 
a half hour was thirty minutes. That was a long time. 
When she got to the fourth floor, Betty Jane planned to 
save the things that she liked best until last. For fifteen 
minutes, she looked at swings and bikes and balls. 
I
' At last, she went to the table where all of the dolls 
,were. This gave her a special experience. 
II She looked slowly and carefully at every doll. Then she 
saw the one she liked the best. This doll had blue eyes that 
opened and closed, brown hair, and a beautiful pink dress. 
But the thing that made Betty Jane like her so much was the 
pretty blue pin on the dress. 
Before long Grandmother came. Betty Jane ran up to her, 
showed her the doll, and asked if she could have it. Grand-
lmother said, "No, not today Betty Jane." 
II 
Later, when they left the store to go home, Betty Jane 
was a very sad little girl. 
The next morning, she got up early and went downstairs. 
itting on a chair in the 
with the pretty blue pin. 
and happy little girl. 
living room was the beautiful doll I 
Now Betty Jane was a very surprised! 
*** 
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How Cold It Is 
"My, it is cold out," said Ellen when she came to school 
"My hands are almost blue." 
"What is the temperature'?" asked Miss Brown. "Did any-
one find out the temperature this morning?" 
"The temperature is twenty-six," Peter told the children 
and Miss Brown. "It is a cold winter morning.'' 
is." 
"What is temperature, children?" asked Miss Brown. 
Susan answered, "Temperature is how hot or cold a place 
joe said, "We find out the temperature by looking at the 
thermometer." 
Sally said, "The thermometer has numbers on it. The red 
line on the thermometer stops at a number. The number is the 
temperature." 
"What does the red line do on a pleasant summer day?" 
asked Miss Brown. 
"The red line goes up high," said john. 
"What does the red line look like on cold days?" asked 
!Miss Brown. 
Dick told the children, "The red line is short on cold 
~ays." 
"Let's find out how warm our school is," said Miss Brown. 
~Tom, you go and look at out own thermometer." 
Tom walked over to the thermometer. ''The temperature is 
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seventy-two," said Tom. 
"How does the school feel?" asked Miss Brown. 
"It is warm enough to feel good," said jane. ttPeople 
like a temperature around seventy." 
"Tomorrow we will look at the thermometer again, tt said 
Miss Brown. ''We will find out what the temperature is then." 
*** 
Mr. Penguin Has A Coat 
Betty and jane were walking home from school together. 
lAs they walked up the front stairs of their home, they heard 
a lot of noise. 
"Come back with my tuxedo, you silly penguin," said 
father. 
"I wonder what is going on," said Betty. 
"What is the matter?" yelled jane. 
Father answered, "Can't you see the penguin is wearing 
~y new tuxedo." 
"Penguin!" said jane. 
''Tuxedo!" said Betty. "How did that silly bird get your 
~ew tuxedo? I thought that mother said that the penguin had 
~o stay down cellar!" 
"Yes, I know where he belongs, but I felt sorry for him. 
~e seemed unhappy, so I let him upstairs, hoping that it would 
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be for a short while." 
"father, please tell us what happened," said Betty. 
Father replied, "Today I went down town to buy myself a 
tuxedo. Mother and I are going to a party, and mother told 
me to buy a tuxedo." 
"When I got home, I put it on. Then the penguin started 
clapping his hands. I took off the tuxedo because I thought 
that the silly penguin didn't like it." 
"Then I put it on the bed," said father. "The next tbillj 
I knew, the penguin was wearing my tuxedo." 
Betty and Jane began to laugh. The penguin did look 
silly with the tuxedo on. 
And to this day, all penguins look as though they are 
wearing tuxedos. 
*** 
David's Magic Coat 
Once upon a time there lived a poor little boy. His namE 
was David. He lived in the dark woods. No one wanted to go 
there because it is so dangerous. David and his mother live 
in the woods. 
One day his mother made him a coat. It was made out of 
some soft red material. When David saw the coat he said, "I 
have never seen such a pretty coatl" 
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"Yes, it is a pretty coat," said his mother, "and it is 
made from the magic material that the good fairy gave me. 
You must take good care of it and never lose itt" 
'~h Mother, can't I please wear it to the other side of 
the woods to grandmother's house?" 
Now the wicked witch lived in the middle of the woods. 
David's mother thought it would be dangerous if David went 
Ialone. 
go, too. 
She told him to wait until tomorrow, then she could 
Today she had to stay at home and do the baking. 
David did not think the woods were too dangerous. He was 
a big boy and was not afraid of the witch. His mother told 
him if he put on his magic coat he could go through the woods 
alone. David put on the coat and ran deep into the woods to 
grandmother's house. 
As he went deeper into the woods, he became tired. He 
stopped to rest under an apple tree. He took off his coat and 
soon he fell asleep. 
The wicked witch was in the woods picking apples for a 
pie that day. When she saw the boy she knew his coat was 
•agic because of the soft red material. How she wanted that 
coat! 
She ran off to her house and began making a coat. Every-
thing had to be the same. At last it was done. When the 
~tch came back to the tree, she laughed at the boy because he 
~as still asleep. Slowly she took the magic coat which was 
•ade out of magic material. She put cb wn the one she had made 
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All of a sudden, the magic coat began to beat her I Davie 
I woke up. At first he was afraid. Then he laughed at the 
' wicked witch. She looked so funny as she tried to run away 
from the coat. 
I At last, David had to tell the coat to stop beating the 
witch. 
"Mother will be glad when she hears that the woods are 
no longer dangerous for me," said David. 
And the witch has never tried to bother him again. 
*** 
A Gondola Ride 
The train came to a stop. joe and his mother and father 
!took their things and stepped off. 
I It was very dark outside. joe could hear water softly 
beating against stones. They were in a new city. It was dif-
ferent from anything joe had ever seen. Instead of wide 
streets with many cars, there was a wide canal with a big 
archway. 
Joe's father told him that in this city, people used boat 
to go where they wanted. They were going to take a funny-
looking boat called a gondola. 
Just then a small boat came by. A man was standing in 
the back. He had one big oar. He made the gondola go with 
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he oar. 
"Oh," cried joe. "The man is standing upl Won't he f 
and drown?" 
"No," said joe's father, "he has a p1ace to put his feet. 
must stand up to make the gondola go.tt 
"Can we get in now?" asked joe. "This is lots of fun." 
They got in the gondola and slowly started down the wide 
canal. 
''This is like one of our big streets," said joe's father. 
big boats we see are like busses at home." 
There was much noise on this big canal. People sang and 
called back and forth to one another. 
Then the gondola turned into a small canal. It was very 
and quiet. The only sounds were the water hitting the 
and the oar going in and out of the water. It was so 
that Joe was afraid to talk. 
The gondola went under a big archway. As it came to a 
, the man with the oar called, "0-o-oohl" 
There was no answer. 
"He does that to see if anyone is coming," said joe's 
ather. "It's the same as honking your horn back home." 
joe did not say anything. He sat very still. 
At last, the gondola went under another archway and came 
into the big canal. Soon it pulled up and stopped. 
"This is where we get out," said joe's father. 
' 
"Oh, is the ride over so soon?" said joe. "I like 
45 
'I 
riding in a gondola at night." 
*** 
Flat Tail And His Friends At Beaver City 
All of the beavers live together in a city called Beaver 
City. Beaver City is on a small pond deep in the woods. It 
looks like a pile of sticks an4 logs to you and me. 
We all have heard about the busy beaver. He really is 
not so busy all of the time. In the summer beavers do nothing 
but go off on vacation trips and play. 
Flat-tail liked the summer. He liked to play with the 
other beaver children in the water. His best game was to jump 
up on a log with his friends. Then they would push each other 
It was fun to see who could stay on the log last of all. 
After the game they would lie down on the grass in the 
jWarm sunshine. 
At the end of the summer Flat-tail's frien4s became busy. 
~hey cut down trees with their sharp teeth. The beavers 
gnawed the trees into shorter logs. Then they would build 
~heir homes with the sticks and mud. They would need good 
~omes for the coming winter. 
In the winter, Beaver City is covered with ice. The bea-
~ers can't gather food. So early in the fall they begin to 
~ather food. This is hard work. 
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"I would rather play than work," said Flat-tail. He be-
gan to swim up and down the river. He could swim well. He 
could go fast when he used his tail to push himself along. 
Only Flat-tail's head showed above the water. 
The other beavers gnawed down large trees. "Flat-tail 
will be sorry this winter," they thought. "We will have the 
11 sweet barks from these trees to eat and he will have nothing. 
I They cut their trees down. Then they gnawed the trees 
II 
into small logs. If the stick was small the beaver would 
take it into his mouth and pull it along. Sometimes he would 
push it with his head. When the stick was in the water it 
was easy for the beaver to carry it. Other times a beaver 
had to push a big log with his back. 
Nearly all of the food was put into the home for winter. 
The big logs were left outside, but near. Work was almost 
over when a loud noise came from down the river. 
"Whack! Whack! Whack!" 
Splash, splash. All of the beavers went into the water 
and to their homes. They were just in time! A wolf stood in 
Beaver City. He was looking for a beaver for his dinner. But 
Flat-tail saw the wolf from way down the river and told the 
others. His whack on the water told them to hide. He made 
the whack with his tail. 
The wolf saw no beavers. After he went away, the beavers 
came out of their homes. They clapped and clapped their tails 
They were happy because the wolf did not see them. 
II 
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"We will give you some of our sweet barks next winter, 
Flat-tail. And you can play when we work. Your job will be 
to whack your tail whenever you see Mr. Wolf.againl" 
And to this day, beavers whack their tails on the water 
to let the others know when there is an enemy near. 
*** 
The Mysterious Monster 
Once upon a time, there was a little raccoon named 
"Bushy Tail." He was very quiet. He did not play much with 
the other raccoons. He liked to play by himself near his 
mother. 
One day he thought that he would like to go walking in 
the woods. He stayed near his home so that he would not get 
lost. He looked at all the trees and birds. 
Soon Bushy Tail watched the beavers build a bridge across 
a river. He wanted to help them. The beavers let him bring 
sticks to the river. He was very happy to have found·some 
friends. 
The next afternoon, he went back to find the beavers. 
~ey were not there. Bushy Tail saw that the bridge was not 
done. He knew the beavers were nearby. He went to look for 
the beavers. 
As he walked, it grew darker and darker. Soon be saw 
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something mysterious. It was a white monster with black arms 
Bushy Tail was afraid. He could not move. He wanted to 
run, but he could not. The monster was getting bigger and 
bigger. 
The dark night and the monster made Bushy Tail feel very 
mysterious. He could not move, but he could call out. 
"Beaver, Beaver, save mel" Bushy Tail was afraid. 
Hootie, the owl, was nearby and asked Bushy Tail what 
was the matter. 
Bushy Tail said, "I am afraid of that mysterious monster ltt 
He was looking at the monster. "It has white light com-
ing from it. It keeps getting bigger and bigger." 
Hootie did not laugh. He said to Bushy Tail, "Don't be 
afraid. That mysterious monster is the moon shining through 
the trees." 
Bushy Tail was not afraid any more. 
*** 
Johnny Finds A New Home 
Johnny was a pretty little fish. He grew up in a big 
!aquarium. The aquarium was in a pet store. It was full of 
~ater. It had some plants too. 
Johnny was a fine looking fish. He was blue, with yellow 
1eyes and fins. He was happy in the big aquarium. Many of his 
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brothers and sisters lived there. They all used water to 
breathe like Johnny. All the pretty fish had fun in their 
-
aquarium. 
One day as Johnny was playing in the aquarium7 he was 
picked up. He was in a small net 7 all alone. He was afraid. 
He tried to breathe 7 but there was no water. He felt himself 
going down. He was in black water. He saw a little light 
above him. Then the light was gone. 
johnny was in a box. The box had water so johnny could 
breathe. Miss Gray had come to the pet store to buy him. He 
didn't like the box. It was dark and he was alone. He moved 
his fins slowly. He could breathe again, but he felt sad. 
He didn't know where he was going. 
Miss Gray took Johnny to school. She had to buy him for 
the school aquarium. 
The children wanted to see Johnny. Miss Gray took Johnn' 
out of the box. She put him in the school aquarium. johnny 
thought the water was funny to breathe. It was not the same 
as the water in his old home. 
The children standing at the aquarium were all talking 
about Johnny. 
Gray. 
"Oh Miss Gray, what a pretty fish," said Jane. 
"Will he be happy here in school?" said Billy. 
"How does he live in water?" asked Ann. 
"He uses water to breathe like we use air," said Miss 
50 
• 
·~e will make friends with our fish. He will have fun 
in our aquarium." 
Miss Gray was right. Soon Johnny liked to breathe the 
I new water. He liked the plants in the aquarium. He forgot 
the pet store. He made friends with the other fish. Johnny 
was happy in his new home. 
h 
*** 
A Walk In The Forest 
Dick did not want to be a boy. He wanted to be an ani-
mal. One day Dick took a walk in the woods. As he entered 
the woods, he met a large gorilla. 
''Where are you going little boy?" asked the gorilla. 
"You look as if you are looking for someone." 
"Yes," said Dick, "I want to visit some of the animals 
in this tremendous forest." 
"Come with me. I will let you talk to some of my friend 
'
1This is Mr. Monkey. He likes the forest, because he c 
swing on the tremendous trees." 
"I don't think that I could be a monkey," said Dick. "I 
not have a tail." 
Mr. Gorilla then saw Mr. Squirrel. 
Mr. Gorilla said, "This is Mr. Squirrel. He is very busy 
collecting nuts for the winter. He stores his nuts in some of 
Boston University 
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these trees." 
Dick said~ "Mr. Gorilla, may I visit your family?" 
"Yes," said Mr. Gorilla. "Come with me. We live on the 
other side of the hill." 
Mother Gorilla met them at the door. 
Mr. Gorilla said, '~is is mother gorilla and all of the 
baby gorillas. We love the forest. At night we sleep on the 
ground and during the day we play in the forest." 
"Thank you very much,· Mr. Gorilla, •• answered Dick. "I 
'I never knew that the forest. was so tremendous." 
I Dick started for home. He was happy to be going home. 
He liked the gorilla and all of his friends. 
He said, "All of the animals can be happy in the woods 
because that is their home. I think that I belong in the 
city where I can go to school and play with boys and girls. 
That is where I will be happy.n 
*** 
A Funny Bird 
One day Billy White and his grandfather went fishing. 
Billy was very happy because he had never done this before • 
.. This looks like a good spot," said grandfather. "Let's 
put our things down here and see what we catch." 
After a long time~ Billy felt something pull on his line • 
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"Grandfather! Grandfather! what shall I do?" asked 
Billy. "Something is on my line!" 
Grandfather ran to Billy and helped him pull in the 
line. An enormous fish was on it. 
Billy was very happy now. They put it on the ground be-
hind them and started to catch some more. 
Just then a bird with an enormous beak flew down and 
picked up Billy's fish in his beak! 
''Ohl" cried Billy. "That bird took my fish! He's a bad 
bird. Look! He has it in his enormous beak!" 
"This is a Pelican, Billy," said grandfather. "He has 
that enormous beak so that he can catch fish. We must be 
careful to put our fish where the Pelican cannot snatch them 
from us." 
"His beak is like a basket," said Billy. "Let's put the 
fish in our own basket. Then that bad Pelican won't be able 
to get any more of them." 
And that is what they did. The funny Pelican with the 
enormous beak could not get any more of their fish, so he had 
to go and catch his ownl 
Billy and his grandfather were left alone for the rest 
of the time. They caught many fish and had a very good time. 
*** 
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jim's Trip Around The Solar System 
One day jim made a space ship at school. Miss Hall 
liked his space ship. She told jim to tell the class about 
it. 
jim stood before the class and told about his ship. It 
was made with paper and was painted blue. It had a door for 
for the space men. 
The class also liked his ship. They asked him many 
things about it. Betty asked, "Could it fly around the Solar 
System, jim?" 
The class laughed at Betty. "No," said jim. ''My space 
ship cannot go around the Solar System. It is only a toy. 
But some day the real air ships may." 
Soon school was over and Jim took his ship home. His 
mother and father liked it, too. 
After dinner that night, Jim asked his mother if she 
would read the story book about the Solar System. Mother 
said, "Yes, jim. But first you must get ready for bed. Then 
I will read to you." 
At last jim was ready. And the story began. Mother saic, 
"The sun and the stars are in our Solar System. The sun is 
very bright. We get our light from the sun. When we cannot 
see our sun, it is very dark." 
As she read, Jim got very sleepy. Soon he was fast 
asleep and mother stopped reading the story. 
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That night Jim's space ship did go around the Solar Sys-
tem. And, with Jim in itt He went from the sun to each of 
the stars and back again. Oh, what fun he had! 
The next morning Jim had a story to tell in school. He 
told about his trip through the Solar System in his air ship. 
Soon Betty told the class, "See, Jim did fly his air 
ship around the Solar System. And tonight I will fly mine, 
toot" 
*** 
Let's Make A Terrarium 
Jane came running into school one day with a glass box. 
Inside the box there was some soil, moss and a few small 
plants. 
jane said, "This is a terrarium.n 
The children looked at it and said, "A terrarium! What 
is that?" 
"I don't know," said jane. "But my sister made it and 
she said that I could bring it to school to show all of my 
friends." 
Miss White walked over to Jane and said, "My what a 
lovely terrarium, and look at that rich soil." 
"Boys and girls, do you know what a terrarium is?" 
"No," said the children. 
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Jim said, "Would you tell us about a terrarium, Miss 
White?" 
"A terrarium is an inside garden," answered Miss White. 
"How do you make one? What do you need?" asked Betty. 
''We start with a clear glass jar or bowl. Then we drop 
in a little sand," replied Miss White. 
"Next comes the soil. Then we put plants in the soil. 
!Before long, these plants will grow." 
"Can we make a terrarium?" the children asked. 
"I will get the soil,'' said Jane. 
"I will get the jar," said Patty. 
"May I get the plants?" asked Jim. 
"Yes, children," Miss White said. ''We will make our own 
!terrarium·." 
And that is what they did. 
*** 
Tim 
Sally had Tim for a long time. She asked mother to get 
~er a new toy animal. 
Dick went with mother to the store to buy Sally a new ani 
lmal. Dick looked and looked for just the right toy for Sally. 
At last, he found it. It was green with funny bumps on 
lit. It had big teeth and a big mouth. It was a crocodile. 
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Dick said, "Mother, I have found just the right toy for 
Sally." 
When Dick got home, he ran to Sally and said, "I picked 
out your toy." 
Sally took the box and opened it. She took out the 
crocodile and looked at it. 
Suddenly, she dropped it. Sally asked, "What is it, 
Dick?" 
She stood there terrified, as she looked at the funny 
animal with the big teeth. 
Dick told her to take the crocodile, but she would not. 
She was terrified. She cried, "Oh, Dick, I want Tim. I c1on'1 
want that old bumpy crocodile." 
So Dick gave Sally her old toy animal, Tim, and he kept I the funny 1i ttle girl• s toy crocodile for hi!ISelf. 
*** 
We Grow Straight 
"Please sit up as straight as you can," said Miss Black. 
"You all look wonderful that way. Good posture helps 
you to get ready for work. It makes you feel awake. Listen 
while I tell a story." 
'~here was a little boy named john. He hardly ever sat 
up straight. His mother was tired of telling him to stand up. 
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Bven when he sat, he never sat up. He was always bent over 
in a chair. 
After supper one night, John's mother said, "Come John. 
It's time for bed." 
John went up to bed slowly. He was poky getting ready 
for bed. He slumped in a chair as he took off his shoes. 
1Then he went to bed. 
John had a very bad dream that night. He was with many 
tall boys. They all had good straight backs. They looked 
wonderful, everyone but John. John was bent over like a ban-
ana. He looked bad. People who watched were laughing at 
John. They laughed because he looked so funny all slumped 
over. Everyone in the dream was as straight as a tree. It 
hurt John when everyone laughed at him. He tried to stand up 
straight too, but he couldn't. 
He woke up crying. 
"Mother, mother," he called. 
When mother came in, she held John. 
"Mother," he cried. "Everyone had good posture, everyone. 
What can I do?" 
"Why John," said mother. "Just stand up straight as I 
have as ked you." 
From that time on, John did try to have good posture. He 
grew up to be tall and straight.'' 
"The story was good, but what's posture?" said Dick. 
"That's when we sit up," said Janet. 
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''Not really," answered Miss Black. "Posture means hew 
you hold your body. When you stand up straight, you have gooc 
posture. Do you know some ways good posture can help you?" 
"We can see better," said John. 
"We can breathe better," said Bill. 
"You will grow better too," said Miss Black. "Your back~ 
will grow straight. The parts of you inside will have room 
to grow. You will grow as tall as you should be. When you 
don't sit straight, you cannot grow as well. Your eyes can't 
see as well. They have to work more. They get tired. 
"If you stand straight, you look like a beautiful tree. 
Don't stand like a banana. We all want to grow straight up 
and down. Then we will feel and look wonderful. Good posturE 
helps us." 
*** 
Bobby's First Airplane Ride 
The airport was a very busy place. Some people were 
talking. Others were getting ready for their trips. 
Bobby and his mother were at the airport. They were 
about to go on a big airplane. 
"Let's go in this gate," said mother. "This is the way 
to the airplane." 
There it wasl All silver and shinyl Bobby was happy. 
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1 This would be his first airplane ride. 
The stewardess aet thea at the door and showed thea wher• 
to sit. 
"May I introduce myself?" abe asked. "I am Miss Chloe. 
I will be here to help you any time you need me." 
"How do you do," said motb.er. "I would like to introduce 
you to Bobby. Bobby, say hello to Miss Chloe.n 
''Hello, Miss Chloe," said Bobby. "Where is the pilot? 
Will I see him?" 
"When we get in the air, he will come back to see the 
people," Chloe said. "I'll be glad to introduce you to him 
then. Now sit back, and have a good trip.tt 
Mmmnuamm. ROA1U ROAR.! went the enginesl 
Dark smoke came out of the euginea. 
Bobby was afraid. Mother aaid,"It's all right. This al-
jWays happens wha the engines start." 
Slowly the plane began to taxi down the runway. It 
!&topped and the engines roared again. They were louder this 
~ime. Then the plane aoved. Paster and faater it went. 
All of a sudden, Bobby cried, "Look I we• re not on the 
~round any morel We're up in tbe airl What fun this isl" 
Soon the pilot came back to meet them. 
Miss Chloe introduced Bobby. 
''Well, Bobby, do you like to fly?" asked the pilot. 
"Very much, sir," said Bobby. "I'd like to fly all the 
ime. I think it's the best way to go anywhere." 
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"I'm glad you feel that way," said the pilot. "I hope 
you'll ride on my plane again. Now I have to go back and land 
the airplane. Good-bye, Bobby." 
nGood-bye," said Bobby. 
Soon the plane started to come down. 
Bump. They were back on the ground. They taxied to the 
gate and the engines stopped. 
Bobby said, "Good-bye, Miss Chloe. Thank you for every-
thing. We' 11 be back soon to fly with you again." 
*** 
Billy Bear 
Billy Bear was a little fluffy bear. He lived with his 
mother and older brother, Peter, in the woods. 
Billy Bear loved to play in the sun all day long. He 
also loved to play in the trees. 
When his mother called "Billy, come home. It is time for 
4inner," Billy would hide behind a tree and wait for her to 
call again. 
When mother called again, ttBilly, it is time for dinner," 
~illy would pop his head out from behind a tree and say, 
'Mother, guess which tree I am behind?tt 
Mother said, ''This big tree. Stop playing and come home. 1 
Billy jumped out from behind and ran for home. 
61 
Billy Bear and mother played this game every day, as 
the sun went down. 
Soon Billy saw that the sun did not stay out as long as 
he wanted it to. He asked, "Mother, why is the sun going 
down so soon?" 
Mother told Billy Bear that winter was coming. 
"What is winter?" asked Billy Bear. 
Mother said, nin the fall, the days grow shorter and it 
begins to get colder. When winter comes, it is necessary for 
us to hibernate." 
"Hibernate •••• hibernate? What's that, mother?" asked 
Billy. 
"It is necessary for us to dig a hole or find a warm 
cave for us to sleep in, for the winter," said mother. 
"Why must we hibernate? Why can • t we play in the sun?t• 
asked Billy Bear. 
"In the winter, it gets very cold and snow falls and 
covers the ground. Then we cannot find food to eat. We find 
it necessary to hibernate, so that we can sleep through the 
cold winter. We live on the food that we have already eaten 
in the summer," mother said. 
Billy knew then, what hibernate was. He ran home ahead 
of mother singing, "It is necessary, necessary, necessary, 
for us to hibernate, hibernate, hibernate." 
*** 
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II 
A New Way To Travel 
john had never visited the city before. He came to stay 
with his aunt and uncle. He was having fun because every-
thing was so new to him. 
One day, John's aunt said, "We're going shopping today. 
You have never seen the kind of stores we have here. You wil 1 
like them." 
john and his aunt took the bus to ride to the stores. 
It was a good ride, by many tall buildings. john saw busy 
people in a hurry. 
"John, it's time to get off the bus," said Aunt May. 
john ran down the aisle of the bus after his aunt. He 
didn't want to be left on the bus. 
After a little walking, john and Aunt May got to the 
store. They went in. john stopped, just looking arou~d. He 
couldn't see enough. He had never seen such a big store. ThE 
long aisles were full of people buying things. 
Then john saw something funny. 
"Aunt May, look at those people going upl How are they 
going?" 
"Why john, the people are on an escalator. Do you want 
to see it?" 
"Can I go on the escalator?" asked john. 
"Yes, everyone likes them," said John's aunt. 
john went down the aisle fast with his aunt behind him. 
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He wanted to ride the escalator. 
john and his aunt got on the escalator. John was a 
little afraid of stepping on. His aunt helped him. 
"The escalator is fun, Aunt May. It's just like stairs. 
It moves slowly. Oh, I wish we had an escalator at home," 
said john as he rode up. 
Aunt May and John rode on the escalator for three floors 
Then they got off. John saw many toys. He walked up and 
down the aisles looking at them. All of the toys were wonder 
ful. john had never seen so many in one store. One aisle 
had lots of dolls. The next aisle had lots of toy boats, 
cars, and trucks. john got a red toy truck. Now it was time 
to go home. 
"Oh, Aunt May," said john, "the ci. ty is such fun. It haf 
big big stores. The stores have aisles full of wonderful 
things and escalators are the best thing I ever rode on." 
john talked and talked all the way home on the bus. 
Aunt May just smiled. She knew john had a good day. 
*** 
A Day On The Rough Bay 
It was a beautiful summer day. John and his father went 
out for a ride in their boat. The boat was new. It was a 
big white cruiser. 
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"Let's go way out into the bay," said John. 
"All right I" said Father. The cruiser began to go fast-
er and faster. 
When they got out into the bay, Father slowed the cruis-
er down. "Would you like to fish around here for a while, 
John?n asked Pat her. 
John thought that would be fun. "Yes, Father," he said. 
"And I will catch the largest fish." 
Father stopped the boat and dropped the big line into 
the water. Splash, splash, went the line! And it sank deep 
down into the water. Down, down, down, it went, until it hit 
the bottom of the bay. 
Soon they were fishing. This was so much fun for John. 
After a while he could feel a pull on his line. "Help, 
Father!" John called. "Something is pulling." Father ran 
to the other side of the cruiser to help John pull a big fish 
into the boat. After Father helped John, Father also pulled 
in a big fish! 
As they were fishing, the wind blew harder and harder. 
Slowly the water began to get rough. Soon it was so rough 
that the cruiser began to tip. 
"We must get onto land," said Father. 
Father tried to pull in the big line but it would not 
come up. It was stuck in the mud. The waters were so rough 
that John could not stand up in the cruiser. 
Father began to ring his bell for help. 
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Some water splashed into the boat and got John wet. 
Father wished the Bay Helpers would hear his call for help. 
"We must cut the rope," said john. ''The water is so 
rough that we cannot stay here." 
All of a sudden, they heard the call of the Bay Helpers. 
After they pulled and tugged on it, the big line came up. 
The cruiser hurried out of the bay. john had fun and Father 
had fun. But they hoped that never again would they find 
themselves on such rough water! 
*** 
Mrs. Duck and Mrs. Goose Go For A Walk 
Mrs. Duck and Mrs. Goose were going to town. It was a 
lovely sunny day. They brought their parasols with them, so 
that they would not be too warm. 
Mrs. Duck said, "I just fixed my face. Do you like it? 
I am wearing rouge." 
"I think that you look lovely, but why are you wearing 
rouge?" asked Mrs. Goose. 
Mrs. Duck smiled and said, "I thought that it would make 
me look pretty." 
They started down town. The sun was very warm. They 
were walking under their parasols. 
When Mrs. Duck and Mrs. Goose came out of the grocery 
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store, it was raining. 
Mrs. Goose said, "I do hope that it does not get too 
windy. A friend of mine almost lost her parasol in a wind 
storm. The wind was so strong that it blew her parasol in-
side out." 
.Mrs. Goose stopped talking and then began to laugh. 
"You look so funny," Mrs. Goose said. "You should see 
your face, Mrs. Duck. Your rouge is all over your face. I 
1 thought that rouge was for your cheeks." 
Mrs. Duck answered, ttThe rain splashed on my face and 
made my rouge run. I must look like a clown instead of a 
duck." 
Mrs. Goose and .Mrs. Duck laughed and laughed. Just then 
a big puff of wind came by and blew Mrs. Goose's parasol in-
side out. This made them laugh even harder. 
"I guess that you do look funny with your parasol that 
is inside out and I with rouge all down my face. If we were 
!smart, we would act like animals and not like silly people." 
Mrs. Duck took off her rouge and Mrs. Goose threw away 
~er parasol. They walked home in the rain and played in the 
~ddles along the way. 
*** 
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